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Our contexts: Northern Adelaide metropolitan secondary schools

Index of educational disadvantage 

Category 2 

1250 students1329 students

10.01% Aboriginal 7.5% Aboriginal

14.34% EALD 37% EALD

14.5% Student with disabilities -SWD 23.5% SWD

Index of educational disadvantage 

Category 3



Question Theme Number of 
questions asked

Measurement of Data/ Assessment 18

What the program looks like in High School 17

What does the team look like? How do you work together?  
Teachers, SSOs, Speech pathologists, Leadership, Parents

15

Timetabling and staffing 14

Other programs / skills
Phonics, Dibels, language, WRAP, IniaLit, MSL, Spelling, one minute drills

12

Student stigma, wellbeing and engagement 8

Resources/decodable readers 5

Considerations for EALD/Aboriginal learners 4

Barriers/enablers 3

Compensatory strategies/tech 2

TOTAL – 10 themes 98



Outline

• Context

• Assessment process

• Assessment results

• Intervention

• Outcomes

• Student & parent voice

• Practical considerations, strengths, barriers, 
learnings

• Recommendations

• Q&A

CHS 2022

88.5%
Improved their 
decoding age

PGHS 2022

86%
Improved their 
decoding age



Underpinning frameworks

Simple View of Reading

Oral Language 
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Phonological
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Decoding 
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Reading 
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Reader Profiles The Big 6

Reading Rope

Waves of Intervention



Assessment 
process



Assessement

•What’s the purpose of the assessment ?
• Diagnostic
• Screen to identify need
• For entry to intervention

•Who is going to administer them?

•What are you going to assess?

•How long does it take and what resources do you need?



Triangulation of Data

Further Assessment by 
Speech Pathologist

Language Comprehension
• CELF-5 Screener

Word Reading (Decoding)
• WRMT-III -Word Attack
• YARC Single Word Reading Test
• TOWRE-2

• Reading Intervention Class - Tier 2
• English Support - Tier 2
• 1:1 - Tier 3
• Referral for comprehensive SP 

assessment
• Assistive Technology
• QDTP strategies

Actions / Interventions

Word Reading

Language 
Comprehension

IDENTIFICATION before transitioning to high school

• NAPLAN
• PAT
• SLS        
• Writing Sample



In a week or two I will have enough money to buy the phone I have been 
saving for.



Tiers of 
intervention

after screening

Tier 3
• Speech pathologist modelling for SSOs 

delivering Tier 3 intervention

• Reading Doctor Online

Tier 1
Individual, small group and whole school 

professional development on

• SVoR; Scarborough’s Reading Rope

• Developmental Language Disorder

• Reader profiles of students screened

• QDTP Strategies

• How to support word reading & spelling

• How to support reading comprehension

• Access to assistive technology in class

• Explicit vocabulary instruction

• Morphology & Etymology

• Screening tools

Tier 2
• GRASP

• RAP

• English Support

• EALD English

Professional 
Development
Raise awareness 

Build capacity
Support teachers 

to implement 
QDTP

Assistive 
Technology



Language 
comprehension 

difficulties

Tier 2
intervention

Tier 1  

-QDTP

-Vocabulary

-Written task 
sheets

Word reading 
difficulties

Tier 3 reading
intervention

Tier 2   reading
intervention

Whole school PD
Raise awareness & build capacity

• QDTP
• Vocabulary

• DLD
• Written task sheets

Actions & Interventions
A
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gy

Teacher/SSO training and mentoring
• Inhouse professional development
• Access to external training (e.g. SW)

• Modelling
• Work alongside

• Observation

Team meetings
Learning area groups 

Literacy Leadership Team
Curriculum planning

Actions and Interventions
Staff-level
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Screening
results



Number of students assessed and placed in GRASP
2020-2023

• GRASP = Tier 2 Reading 
Intervention Class

• Consistently, 15% to 20% of 
students enrolled to start high 
school are identified as being ‘at 
risk’ in literacy

• These students subsequently 
participate in a language/literacy 
assessment with the CHS speech 
pathologist

• 9-14% of incoming high school 
students require word-reading 
intervention2020 2021 2022 2023

GRASP = 34 (14%)
Assessed = 50 (20%)

Enrolled =243

GRASP = 32 (14%)
Assessed = 47 (20%)

Enrolled =235

GRASP = 42 (9%)
Assessed = 72 (15%)

Enrolled =479

GRASP = 20 (9%)
Assessed = 25 (12%)

Enrolled =222



2020 

24% of all Year 8 enrolments → RAP

n=47/195

2021 

25% of all Year 7/8 enrolments  → RAP

n=100/405

2022 

27% of all Yr7 enrolments → RAP

n=50/184

PGHS 2020-2022: Students screened and recommended for RAP

142

47

6

2020 n=195 

Not screened RAP Not RAP

259

100

46

2021 n=405 

Not screened RAP Not RAP

91

50

43

2022 n=180

Not screened RAP Not RAP



Percentage of students assessed, who entered high school with a 
decoding age* of <10 years old

42%

56% 55%

69%
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70%

80%

2020 N=50 2021 N=47 2022 N=72 2023 N=25

N = number of 
students 
assessed from 
the 
transitioning 
cohort

*Woodcock Johnson Reading Mastery Test, Word Attack Subtest



< 9 years 
old, 

38%

9-10 
years old, 

4%

10-12 
years old, 

12%

>12 years 
old, 15%

< 9 years 

old 46%

9-10 years 

old 10%

10-12 years 
old 17%

>12 years 
old  27%

2020
50 year 8 students assessed

2021
47 year 8 students assessed

42% of students assessed DA <10 56% of students assessed DA <10

Assessment Results: Decoding Age
Based on Woodcock Johnson Reading Mastery Test, Word Attack (non-word reading) subtest



Assessment Results: Decoding Age
Based on Woodcock Johnson Reading Mastery Test, Word Attack (non-word reading) subtest

< 9 years 
old

41%

9-10 years 
old

14%

10-12 
years old

17%

>12 years 
old
28%

2022
72 year 7/8 students assessed

55% of students assessed DA <10

2023
25 year 7 students assessed

69% of students assessed DA <10

< 9 years old

56%

9-10 years 
old

13%

10-12 years 
old
12%

>12 years 
old
20%



2020
n=47 Year 8

2021
n=146 Year 7/8

Decoding Age <10 = 30% Decoding Age <10 = 39%

*Based on Woodcock Johnson Reading Mastery Test, Word Attack (non-word reading) subtest

Decoding Age <10 = 36%

2022
n=97 Year 7

Assessment Results: Decoding age* of students screened

21%

9%

23%

47% 12y+

<9y

9y

10-11y

27%

12%

20%

41%
12y+

<9y

9y
10-11y

29%

7%

12%
13%

39% 12y+

<9y

9y

10y
11y



CELF-5 Language Screening Results

2020
50 students assessed
60% (n=30) did not meet age 
criterion/had DLD diagnosis

2021
47 students assessed
57% (n=27) did not meet age 
criterion/had DLD diagnosis

2022
72 students assessed
51% (n=37) did not meet age 
criterion/had DLD diagnosis
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PGHS:  CELF-5 Language Screening Results
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Did not meet age criterion Did meet age criterion

2020 

55% (n=29) did not meet age criterion

19 (36%) non-EALD

10 (19%) EALD

9.7% of enrolments (i.e. 19/195) 

2021

146 screened

52% (n=76) did not meet age criterion

32 (22%) non-EALD

44 (30%) EALD

7.9% of enrolments (i.e. 32/405)

2022

43% (n=42) did not meet age criterion

18 (20%) non EALD

22 (24%) EALD

9.8% (18/180) of enrolments (i.e. 18/184)

Developmental Language Disorder prevalence  

*General population 7.5%

Young offender & FLO populations ~50%          
(Snow & Powell, 2014, Snow et al, 2019)

2020
n=53/195

2021
n=146/405

2022
n=97/184



How did we use our screening data?



Good Language 
Comprehension

Poor
Decoding

Good 
Decoding

- -
Mixed deficit

+  -
Specific 
comprehension deficit

- +
Dyslexia profile

+  +
No Impairment

Poor Language 
Comprehension

10-20% community prevalence
Dyslexia in Australia | Australian 
Dyslexia Association

DLD prevalence
General community 7.5%
Incarcerated population ~50%          
(Snow & Powell, 2014)

Poor language and reading skills
Secondary school flexible & alternative learning 
programs (Snow et al, 2019)

CHS
19%

CHS
52%

PGHS
14%

PGHS
16%

PGHS
40%

PGHS
30%

CHS
21%

CHS
7%

2021
Reader Profiles

https://dyslexiaassociation.org.au/dyslexia-in-australia/
https://dyslexiaassociation.org.au/dyslexia-in-australia/


What does a 
secondary school 

reading 
intervention class

“look” like?



Staffing

Literacy leadership team
• Deputy principal
• English Coordinator
• Literacy Lead Teacher (RAP)
• School based senior sp path

SW trained teachers x8

SW trained special 
class teachers x2

SW trained SSOs x4

School-Based Senior Speech 
pathologist

Literacy leadership team
• School Principal
• Director of Learning and Pedagogy
• Literacy/EALD leader
• English Coordinator
• School-based senior sp path

SW trained teachers x5

SW Trained SSOs x~8

SW trained Literacy SSO x2

School-Based Senior Speech pathologist

1.0FTE AHP1 speech pathologist for tier 2 
and 3 



Timetabling & 
staffing

Informed by screening data 
collected during visits to 
primary schools in Term 2 or 
3 of the preceding year

Year 7 RAP classes x 4
Year 8 RAP classes x 2

4 trained Teachers
4 trained SSOs



Timetabling & staffing
informed by screening data collected during visits to primary schools in Term 2 or 3 of the preceding year



RAP/GRASP Staffing

RAP (y7) RAP (y8) GRASP

Maximum 
Students

20 (ratio 1:5) 10 (ratio 1:5) 16 (1:4)

Teacher 2 1 1

SSO 2 1 1-2

Speech path 1



Content: Why Sounds-Write?

• Aligned with the simple view of reading

• Applicable at class cohort level

• Suitable for adolescence

• Clear scope and sequence

• Aligned to adolescent-friendly decodable readers

• Lesson scripts – consistency and integrity across teachers

• Phonological awareness is paired with orthography, in the context of words

• Listening, reading and writing words all the time

• Polysyllabic words – 80% of English words are polysyllabic

• Cost effective and accessible (cost of training, ongoing costs to commit)



Tier 2 Reading intervention

• Class format

• Has traits of a tier 2 intervention

• Delivered to students who probably 
would all need Tier 3

• Some students have Tier 3 intervention 
as well



Intervention elements of GRASP and RAP

• Creating a safe space to make mistakes, take risks, have a go

• Lessons 3-4 times per week

• Revision & practice of PA skills and code knowledge

• Teaching through errors to promote problem solving

• Elements of differentiation

• Movement and brain breaks, variety of short, fun, engaging and 

rewarding activities

• + Reading fluency – decodables (Teams)

• + Writing fluency – spelling in context, dictation

• + Reading comprehension (decodables)

• + Polysyllabic words, morphology and etymology

Sample Lesson Plan ~ 40-50 minutes



Sound swapping with non-words

phonemic awareness – phoneme/grapheme manipulation - awareness of initial code



Word building practice

“Give me a hard word to build!”



Polysyllabic word building

Clear learning intentions | I do, we do together, you do | multiple exposuresHITS



Word writing under different /ae/ spellings



Dictation:  Spelling practice in context

Practice 
writing 
/ae/ 
sound 
spellings
a, ai, ay, 
ea, a-e

Practice 
writing 
/er/ 
sound 
spellings
er, ir, or, 
ear, ur





Revising /ae/ sound spellings with Jeopardy
https://jeopardylabs.com/play/ee-sound-different-spellings

Other games include
Quizlet
Kahoot

https://nam04.safelinks.protection.outlook.com/?url=https://jeopardylabs.com/play/ee-sound-different-spellings&data=05|01|Christine.DArcy554@schools.sa.edu.au|17a356aa4e684ec7de2d08da5a45158c|73bbf4e906884946aea9bd0bb40ecf07|0|0|637921550028191558|Unknown|TWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D|3000|||&sdata=7ZpQT/7IWZMfWsa0oPrPEhjnU2Vuu/ngyDZj/8EHp7E%3D&reserved=0


Blending and segmenting sounds and syllables
in polysyllabic words



Using online games as progress monitoring tools

Kahoot game used as a formative assessment tool to evaluate students’ knowledge during a lesson



Word reading and writing practice
Uno & Phono card decks for each sound
and their different spellings

Segmenting & blending 
polysyllabic tier 2 academic 

vocabularySegmenting and blending 
adjacent consonants 

CCVC & CVCC



Sound and word reading practice

Snap! card deck for 
b / d confusion

Aligned to Sounds-Write 
Initial & Extended Code

©Alison Clark
www.spelfabet.com.au

http://www.spelfabet.com.au/


Word Reading Practice 

Talisman cards align with decodable texts used 
in GRASP & RAP classes



Problem solving with phonemes & graphemes
Phoneme manipulation in context

Bingo for o-e spelling
©Alison Clark

www.spelfabet.com.au

Aim:  Make as many real words as you can with 
the consonants the teacher draws out of the bag

http://www.spelfabet.com.au/


Word reading and writing practice
Jenga blocks for each sound

Jenga

Students enjoy it 

Dosage limitations



Developing Reading Fluency
Using decodable texts and other tools

Microsoft Teams Reading 

Progress feature (Fluency)

• Classroom

• Assignment

• Create new

• Add attachment = Reading 

Progress

• Upload file

For a demonstration go to: https://www.youtube.com/watch?v=UCZUAfRW3H0
Five from Five – Reading Fluency

https://www.youtube.com/watch?v=UCZUAfRW3H0


Word building with prefixes & suffixes

prefix in- and suffix -tion prefix ex-



https://blog.allaboutlearningpress.com/prefixes/

Word Cracker©  Email:  bill@hansberryec.com.au

3 minute morpheme challenge

Morphology instruction

Book: Morpheme Magic: Lessons to build 
morphological awareness for Grades 4-12, Deb 
Glaser, https://morphememagic.com/

https://blog.allaboutlearningpress.com/prefixes/
https://morphememagic.com/


PGHS:  Morphology at whole school level

Most academic words have 

Latin and Greek root words

(the root/base word carries meaning)

Science, medicine, technology

Latin:  Cranium (head), posterior 

(back), abdomen (stomach), aural (ear)

Greek:  Antique, idol, dialogue, 

geography, grammar, architect, 

economy, encyclopaedia, telephone, 

microscope, chronological,, atlas, chaos

150,000 words!



Engagement and stigma

• Conversation with students during assessment process 

• Name of class – RAP/GRASP

• They usually do engage when it’s pitched right and 
know they are supported

• Relationships with peers and staff, honest, clear 
structure, routine

• Predictability of lesson

• Games/activities

• Polysyllabic – quickly for engagement and relevance

• Conversation – explain relevance

• Feel mastery and see results 



Intervention 
outcomes

PGHS 2022

86%
Improved their 
decoding age

CHS 2022

88.5%
Improved their 
decoding age



Craigmore High School



Trends across 2019-2022:
Average Cohort Improvement of Decoding Age* (in months)

6.5
5.0

10.0

15.8

23.0

8.5

17.0

0.0

5.0

10.0

15.0

20.0

25.0

2022 mid
2 terms 
2xpw
N=29

2021 mid
2 terms 
2xpw

2022
3.5 terms 
2xpw
N=24

2019
1 term 
2xpw
N=15

2021
3.5 terms 
2xpw

2020
2 terms, 
semester 1 
2xpw
N=15

2020
2 terms, 
semester 2 
2xpw
N=12

*Woodcock 
Johnson 
Reading 
Mastery Test, 
Word Attack 
Subtest



After 2 terms of 2x pw After 3.5 terms of 2x pw

GRASP Class 1
4.88 months

n=9 students, 72% attendance rate

6 months
n=6 students, 61% attendance rate

GRASP Class 2
9.5 months

n=12 students, 66% attendance rate

12.4 months
n=10 students, 62% attendance rate

GRASP Class 3 
11.13 months 

n = 8 students, 62% attendance rate

29 months
n = 8 students, 64% attendance rate

Total cohort 8.52 months
67% attendance rate

17 months
62% attendance rate

2022: Average improvement in decoding age, in months
*measured by Woodcock Johnson Reading Mastery Test, Word Attack Subtest



Improvement in decoding age* 
After 3.5 terms of GRASP intervention x2/week  
2021 (n=23) and 2022 (n=26) cohorts

*Woodcock Johnson Reading Mastery Test, Word Attack Subtest
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Months improvement in decoding age- baseline to end of intervention period 

2021 2022

In 2021

91% 
21 of 23 
students

Improved their 
decoding age

In 2022

88.5% 
23 of 26 
students 

Improved their 
decoding age



Parafield Gardens HS
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Percentage of students that improved their decoding age

2021 2022

PGHS 2021-2022: Percentage of students with improved
decoding age* post RAP 
by class and year level after 3 to 3.5 terms of Reading Acceleration Program - 120 minutes x 36 weeks

*Woodcock Johnson Reading Mastery Test, Word Attack Subtest

n=113
As at 25/11/22

2021

74% 
Year 8s
n=38

2022

86% 
7s & 8s
n=75



PGHS 2021-2022: Months gained in decoding age* post RAP
after 3 to 3.5 terms of Tier 2 Reading Acceleration Program – RAP - x2/week
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*Woodcock Johnson Reading Mastery Test, Word Attack Subtest



Change in decoding age post RAP* 
after 3.5 terms of Reading Acceleration Program – RAP
120 minutes per week x 36 weeks

N=36 Year 7s
As at 25/11/22

11%

39%

22%

5%
8% 8%

5%

5%

19%

5%

5%

22%

5%

39%
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20%
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30%

35%

40%

45%

50%

7 years 8 years 9 years 10 years 11 years 12 years 13+ years

Year 7 RAP – Decoding age pre and post RAP

 Pre Post

*Woodcock Johnson Reading Mastery Test, Word Attack Subtest



Student and 
Parent Voices



Student Voice

“It’s helped me with reading more confidently, speaking in front of the 

class more confidently, and also knowing my syllables, my vowels and 

my sounds”.

“It’s helped me with sounds and syllables, like a lot, with pronouncing 

words and also spelling them, and sounding them out as a spell them”.



“I am so happy she is receiving this support. This is exactly what 
she needs”.

“I wish she had these readers and this support with her reading 
and spelling years ago”.

“Riley came home and told me how much he is enjoying GRASP, 
and that he is learning to read”.

CHS:  Parent Voice



Practical 
Considerations

Strengths

Barriers 

Learnings 



Practical Considerations

• Coordination and timing of assessment

• Number of students identified with poor word reading

• Timetabling

• Human resources and training

• Program planning, implementation and evaluation

• Promoting fidelity across classes

• Resource development and sharing



Resources

• Training costs (Sounds Write)

• Decodable readers

• Workbooks

• Folders

• Whiteboards/markers

• Games – uno, card games, phonopoly

• Magnetic letters

• Teams set up – presentations, resources etc



Strengths

The Learning content

Integrity of the intervention program

• Scope and sequence

• Incorporation of Big 6

Lesson construction and sequence

• Predictable, consistent

• Clear learning intentions and success criteria

• Explicit I do, we do, you do

• Consolidation of learning through practice & revision

• Differentiation

Engaging activities and games

• group competitions, rewards for participation



Strengths

Data driven

• Assessment data informs intervention planning, resourcing, cohorts

• Pre – mid - post data collected to monitor progress, demonstrate efficacy

• Data and high staff to student ratio supports learning and differentiation

Builds trusting relationships

• Reveals our own vulnerabilities with the English language

• Supportive (non-judgmental) approach to problem solving errors that promotes 
reading independence beyond intervention

• Shows students you’ll be there for them and support them to improve

• Connection and learning through fun age-appropriate activities

• Lots of specific positive feedback and celebration of successes



Barriers to improvement – limited influence

Learning 
disposition 

and attitudes

Social-
emotional 
complexity

Level of 
disability

Capacity for 
home 

support



Barriers to improvement – greater influence

Class size 
and ratio

Timetabling 
= dosage

Quality and 
integrity of 

intervention

Staff 
capacity 
building



Recommendations



Recommendations

• Recruit everyone

• Create whole school awareness

• Use data to demonstrate need for intervention & resourcing

• Use a program grounded in the science of reading that is adolescent 
friendly

• Train multiple staff for sustainability

• Consider how you will timetable the intervention(s)

• Authentic communication with students



Catch them early and don’t let them slip 
through the gaps 

Catch the students who need 
reading intervention earlier than 
when they start high school in  year 
7, and provide quality tier 2 and 3 
interventions

“When I came here I didn’t know how to spell a lot of 
words, but now I do....It helped me write. It helped 
me sound out words better”



Thank you

Melissa.saliba195@schools.sa.edu.au

Christine.darcy554@schools.sa.edu.au
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